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Preface

This study of leavers from LaGuardia Community College was initiated by Deputy Chancdlor Petricia
Hassett. In 1998, Deputy Chancellor Hassett asked the Howard Samuels Center (HSC) to explore the
question of why students leave community colleges before they complete degrees and whether there were
any benefitsthey may have accrued even though they did not compl ete degree programs. She suggested that
HSC initiate a case sudy of the Borough of Manhattan Community College. That study published in 1998,
concluded that students at BMCC, in fact, registered for full-time degree programs to secure state tuition
and other financia aid. Many of them were not necessarily committed to securing adegree or completing a
particular program; a good number were exploring post secondary education. Most students left college
largdly because they could not maintain full-time attendance while working and supporting their families. The
study provided some new ingghts into why students attended community colleges and, not surprisngly,

found that sudent leavers thought they gained significant benefits from their time at BMCC. A very high

percentage of them expected to return to BMCC or transfer to other colleges. In response to those findings
Deputy Chancellor Hassett supported and encouraged a second case study of LaGuardia Community

College to vdidate the BMCC findings and to gather additiond data on the reasons students enter college
and the benefits they think they have received even though they have not completed a degree.



Summary of Major Findings

Thiscase study reportstheresults of interviews conducted with sudentsfrom LaGuardia Community College
of the City University of New Y ork and confirmsthe findings of The Benefits of College Attendance: A
Case Study of BMCC (Gittdl and Steffy 1998). In interviews conducted with studentswho had origindly
enrolled a LaGuardiain 1995 and subsequently |eft before the compl etion of adegree, sudentswere asked
to describetheir reasonsfor enrolling, their reasonsfor leaving aswell aswhat effect they felt the experience
of atending college had on their lives. The findings further demongrate that students enroll in community
collegeto meet avariety of educationd, persona and economic goa's, many of which are met en routeto, or
evenwithout, graduating from college. Thefindings support the view that community collegesarevitd, multi-
purposed community ingtitutionswhich provide important access to post- secondary education for adiverse
population.

> Almost all the sudentsinterviewed felt attending LaGuar dia had benefitted them.
94% of the sudents interviewed said they benefitted in some way.
36% of the students said that attending LaGuardia has prepared them to transfer or for
further study.

> Almost half the sudentsdid not originally enroll to earn a degree.
45% of the sudentsinterviewed said that they did not enroll with the intention of obtaining a
degree.
Many of the students left LaGuardia in order to pursue other educational or economic
opportunities, or because of pressure from ther various work, family and other
respongibilities.

> Theoverwhdming majority of sudentswant toreturn to school or havealready transferred
elsewhere.
90% of the studentstold us they either wanted to return to school, had dready returned to
school, or had transferred elsawhere.
28% of the sudentsinterviewed told usthat they had transferred to indtitutions both within
and outside CUNY .
59% of students said they wanted to return to school, preferably to LaGuardia.
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Lack of money and issuesregar ding the difficulties of combining work, school and family
responsibilities continue to be students main reason for leaving.
32% of the studentsindicated that lack of money, problemswith financid ad, or tekingona
new job or additiona respongbilitiesto meet increasing persond and family financia needs,
was their primary reason for leaving.
22% of the students specificaly mentioned being “ overwhelmed,” unableto balancefamily,
work, and school responsibilities.

Comparison of Students at Borough of Manhattan Community College
and LaGuardia Community College (percent)

Primary Reason for Enrolling: BMCC LaGuardiz
To Earn aDegree 44.9 54.9
To Try College/Take a Few Classes 212 157
Prepare to Transfer 76 157
Improve Skills’/English 127 108

Primary Reason for Leaving:

Financial 348 314
Personal and Family 235 26.6
Transfer 135 14.8

Primary Benefits:

Prepare for Further Study or to Transfer 331 36.3
Learn New or Improve Skills/Improve English 126 226
Improve Self-Esteem/New Friends and Contacts 109 9.8
No Benefit 26.3 59

Current Enrollment Status of Students:

Out of School-Intendsto Return 449 58.8

Transferred CUNY 51 59




Primary Reason for Enrolling: BMCC LaGuardie

Transferred non-CUNY 127 225

Dropped-out “ Permanently” 271 78

N=118 for BMCC, N=102 for LaGuardia




What the Students Say

There was more support and comradery at LaGuardia. The
students worked together to get the job done. The professors are
very caring. | was able to achieve more because of that
environment. | preferred my experience at LaGuardia because there
was much more support.

--Josephine, 30

| went into LaGuardia right out of high-school. | left because | wanted
to try working. Now | want to return to LaGuardia because | have
decided | want to be a teacher.

--Elizabeth, 23

| dropped out due to family problems. | had no complaints w hat-so-
ever about LaGuardia. Everyone was very helpful. When | started
school, | didn’t speak English well. Attending LaGuardia realy

helped me alot . . . | need to complete my major and | want to go
back to school but | need money to take care of mysdf and my
family.

--Ahmed, 23

| enrolled to get a better GPA in order to transfer. Yes, | definitely
benefitted. It helped me get abetter job and | transferred to afour-year
school that | wanted to attend. | now attend SUNY: Stony Brook. All
of the classes were very helpful.

--Christine, 27

| definitely want to go back. | am trying to go back next
semester. | planned to be at LaGuardia for about ayear and a half
and then transfer to Baruch, but that got shot because my grades
dropped— was doing too much with work —there was too much
on my plate and school was the last thing on it.

--Moalina, 23

The English and the other classes were helpful [and] | would share what
| learned with my husband and kids—especially the English. It amazes
me—even my husband then shares things with other people!

-- Susanna, 24




Introduction

Community colleges have been viewed asingitutionswhich are more open and bletoamorediverse
group of students, especialy non-traditiona students, who have limited accessto four-year inditutions. The
mission of community colleges has most commonly been seen as providing the first two years of aliberd
arts, baccal aureate education thereby serving a“transfer” function, or providing vocationd and other skill
deve oping ingtruction which most often corresponds to the needs of businessin the surrounding community.
Recent research hasincreasingly highlighted the multiple, changing, and sometimes conflicting, missons of
community colleges (Bailey and Averianova 1998, Gittell and Steffy 1998, Valdez and Rhodes 1996,
Cohen and Brawer 1996, Dougherty1994, Griffith and Connor 1994). While research, debate, and
discussonisongoing, it isclear that the mission of the community college continuesto expand and change.
In addition to providing an Associate' s degree and preparing students to transfer, community colleges are
preparing or retraining individuasfor thelabor market, providing training in specific areas such asEnglish or
computer skills, and are performing the equaly essentid, though often undervaued, role of socidization,
which is especidly important for immigrants as wel as for ctizens in multi-ethnic and multi-recid
communities.

Another important focus of the discussion of community collegesis centered on thewaysin which attending
community college affects students. Often andysis has focused on education’s impact on future wages.
Some argue that attendance, even when students do not graduate, has a measurable, positive effect on
income (Rouse 1993, Kane and Rouse1999). These benefits have also been identified for students who
leave the labor market and return to school (Leigh and Gill 1997). Others have noted non-income related
benefits of atendance (Gittell and Steffy 1998, Grubb 1999, Griffith and Connor1994). However some,
such as Brint and Karabe (1989), have argued that atending community college effectively limits future
academic achievement and that students who are interested in pursuing a baccaaureate degree are ll-
served by community colleges. In contradt, othersarguethat for many students, especially educationdly and
economialy disadvantaged students, and for students who have performed poorly in high-school,
community colleges provide a path to higher qudity education beyond the community college (Hilmer
1997).

Although there does seem to be some evidence that some studentsrevisetheir educationa goadsdownward
after attending community college as Kane and Rouse (1999) point out, these sudies,

limit their analysis to students who have aready Started at acollege. Asaresult, they not

only missan important component of the misson of community colleges-toindude sudents
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who ordinarily would not attend college—but they aso biastheir estimatesof the effects of

having been diverted from afour-year college on educationa attainment (71).
The question of whether or not students who begin in four-year ingditutions and later drop out, lso revise
their educationa goasdownward, or whether studentswho attend community colleges have accessto four-
year inditutionsin the first place, have not been adequately considered and are important questionswhich
remain to be examined.

While considerable attention has been focused on examining the income benefits to students who attend
community college, far less attention has been paid to consderations of other possible benefits of college
attendance. Critics often point to low graduation rates and other factors as indicators of a*“criss’ in our
community colleges. Interviews conducted with students who left LaGuardia Community College of the
City Universty of New York before the completion of a degree, demondrate that students benefit from
attending community college in many ways. Students regponses also suggest that a continued focus on
graduation ratesasaprimary measure of “success’ of community collegesfallsto takeinto account both the
reasons why many students chose to attend community college and the reasons they leave.

In 1998, 250,000 studentsin New Y ork State were enrolled in community colleges, representing haf of all
students enrolled in post-secondary public ingtitutions and 25% of al post-secondary studentsin the state(
McCal 1999). Because students continue to rely on the opportunities community colleges provide, it is
increasingly important to explore the reasons which they citefor attending college, the factors which cause
themtoleave, aswdl asthewaysin which they perceive they have been affected by the experience. While
studies have often focused on whether or not students graduate, it is equaly important to ask the questions
why they attend and what benefits they fed they have received. The benefits students report may be less
quantifiable than the measures of titure income, but they represent positive and desirable outcomes
nonetheless.

It is critica that we examine the factors which draw students to the community colleges, the reasons they
leave, and the ways in which they benefit, in order to have more accurate measure not only of the
indtitution’s “success” but dso to develop a more nuanced understanding of the multiple missons of

CUNY’s community colleges and the important and meaningful ways in which students are affected by
them. Itislikey that many studentswill not only continueto consider CUNY’ scommunity collegesasone
of the best ways to have access to the programs and ingtruction they need, but also, as the only way to
haveit, particularly inlight of the recent decison by the CUNY Board of Trusteesto limit remediation a the
senior colleges.
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The current study of students who left LaGuardia follows-up on and largely vaidates the findings of The
Benefits of College Attendance: A Case Study of BMCC hy examining the reasons students who left
LaGuardia cite for enrolling and for leaving, as well as the ways in which they may have benefitted from
attending college. Studentswere aso asked, among other things, about their employment status, both et the
time of enrollment and at the time of the interview, what they would need in order to return, to describe
programs which were particularly beneficia, and to make specific suggestions about what improvements
could be made to increase the likelihood that they would achieve their sdlf-defined gods for attending
L aGuardia Community College*

Asthefindings of The Benefits of College Attendance (Gittell and Steffy 1998) demondtrate and this
report verifies, many students do not enroll with the intention or the expectation of graduating, and
furthermore those who do, often change their mind as they revise their plans and educationd godls.
Sometimes these changes are the result of a persond choice, but more often they are the result of a
combination of condraining persond, family and economic factors. 1t isalso important to keep in mind that
the mgjority of students who have left school or have “not graduated,” view this condition as only
temporary, and want to return as soon asthey arein aposition to do so. Whileitistruethat sudentsarein
varied degrees of readinessand many will require consderablefinancia aid and guidancein order to return,
most students reported substantia benefits, which again supports the idea that graduation rates do not tell
the whole story and are limited measures of success for acommunity college.

One of the most important findings of the study of students at BMCC was that just over haf the sudents
indicated that they had enrolled for reasons other than to obtain a degree, however the overwhelming

mgjority of them also indicated that they want to come back to school. At LaGuardia, the percentage of

students wishing to obtain a degree was dightly higher, but still represents only about haf of the sudents
interviewed. What the findings of both sudies demondrateisthat students use the community collegesfor a
variety of purposes to meet gods which they set—and continudly revise--for themsdves. Students we
spokewith do not view themsalves as* drop-outs’ and consider the break in their sudiesonly temporary a
gtatus which Griffith and Connor (1994) have referred to as “stop-out.” Many students are unsure when
they will be able to return and they are likely to continue to drop-in and out of school astheir economic,

Y The complete survey instrument is provided in Appendix A.
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academic, and life circumstances permit.

The sudents interviewed for this study view community colleges as a place where they can go to find out
what they want and sometimes, equally importantly, what they don’t want; to acquire necessary new kills;
to prepare for further study; or for some, to earn adegree. Idedly, itisaplaceto learn, to experiment and
to figure out where they want to go and what they want to do. Graduation therefore, cannot be considered
either the most appropriate or accurate measure of success. It is aso probable that as soon as these
sudentsare able, they will seek to transfer, often before graduating, as othersdo now. AsKaneand Rouse
(1999) conclude:

to the extent that the decisonto enrall in collegeis an experiment for many, the anticipated
outcome of that experiment may be sufficient to justify the public and private invesment
required, even if after running the experiment, students do not finish the degree
(77-78).
CUNY community colleges must continueto be evauated to ensurethat articulation between CUNY senior
and junior collegesdlowsthosewho wish to transfer to do so. At the sametime, it isimportant to continue
to explore and take into account the other non-transfer functions of, and the benefits created by community

colleges.

It is often noted that non-traditiond students are under-represented in much of the research on college
attendance in genera and on community college attendance in particular (Pascarellaand Terenzini 1991,
Kane and Rouse 1999, Griffith and Connor 1994). This study contributes to that literature by helping to
further clarify the picture of student lifeat CUNY community colleges. Our research aso addsadimension
to previous anays's because it demondtrates that students enter community colleges for different reasons
and they benefit in ways which differ from thase which have been previoudy identified. Interviews with
CUNY community college students, who are largely non-traditiond, demondtrate that sudents view the
reasons they choose to enrall, the benefits which they receive, and the very pattern of their attendance in
termswhich to date have not fully been examined or expressed. Studentsat CUNY,, liketheir counterparts
elsewhere, continue to val ue the opportunities which community colleges provideaswel asther flexibility
which better suits their often changing needs and expectations.
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Findings

Earlier sudies conducted by the Howard Samue s Center have explored the question of why studentsleave
school, Why Good Sudents Leave CUNY, (Gittell and Holdaway1996) aswell astheimportant question
of why they chose to enroll and how they fed they have been affected by the college experience, The
Benefits of College Attendance (Gittell and Steffy 1998). This study of students who left LaGuardia
Community College before the completion of a degree replicates the study of leavers from BMCC, and
again looks at dl students, not just those in good academic standing. We interviewed 102 students from
LaGuardiawho origindly enrolled in the Fal of 1995 who left school prior to the completion of adegree
program. A total of 1130 students were called, resulting in asample of 102 ussble interviews? For the
most part, the 102 interviewees were Smilar to the entire group of leaversfrom 1995in termsof ethnicity,
prior educationd background, age, gender, and comfort with English. The sudentsinterviewed camefrom
al levdsof academic standing and included students who had completed asmany as 67 creditsand asfew
as none.

Whilethereis consderable and increasing literature on the economic benefits of sub-baccaaureste college
attendance (Rouse1998, Kane and Rouse 1999, Leigh and Gill 1997), this study aong with The Benefits
of College Attendance, contributes to that literature by providing evidence of other, less quantifiable,
benefits. In addition, theseinterviews provide further ingght into the college experience of * non-traditiona”
students who have often been at times excluded and often under-represented in theliterature (Griffith and
Conner 1994, Pascarellaand Terenzini 1991). Although not without suggestions about how to make their
experience better and the indtitution stronger, for students at LaGuardia, attending school was largely a
rewarding experience which most would like, or have aready begun, to continue.

2 Please see the Methodol ogy section of the paper for amore comp lete discussion.
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While both BMCC and LaGuardiacommunity colleges serve adiverse and largely minority student body,
they differ in some notable aspects. At both BMCC and LaGuardia, the two largest groups of students
were Blacksand L atinos however, at BMCC the Black student population waslargest, while at LaGuardia
it was the reverse.® Fifty-one percent of the students at LaGuardia were born outside the US, while at
BMCC that figure was only 39.8%. LaGuardiaaso hasagreater number of studentswho are non-netive
English speskers. Wewereinterested in examining any poss ble differences between native and non- native
English speskers especidly in terms of reason for leaving and whether or not they benefitted. A number of
interviewswere conducted in Spanish, and whilefew students chose“ difficultieswith English” asaprimary
reason for leaving, and mogt felt they benefitted, it was clear that Some nont native speakersfdt that ESL

course work was sometimes burdensome and required a grester number of in-class hours than non-ESL

work. Another complaint was that some interviewees fdt that ESL students were asked to move into
“regular” classestoo quickly--in some casesafter only one semester. Mixing non-ESL and English dasses
too soon we were told, caused some students to become frustrated and discouraged.

Tablel
Profile of Respondents
From LaGuardia Community College (per cent)

Age 20-21 255
22-23 373
24-25 157
26-29 78
30-35 49
over 40 88
Race/Ethnicity White 16.7
Black 245
Latino 451

3Race and ethnicity areidentified in the CUNY data using the terms “Black” and “Hispanic.” In this study
Hispanic has been changed to Latino however the terms“Black” has been retained because no distinction is madein
the data between A frican-American students and students of African decent who are not US citizens. Interms of the
ethnicity question, asmaller percentage of the sample of students from LaGuardia chose “other,” only 2% ,as
compared to 10.2% at BMCC.



Asian 118
Other 20
Place of Birth USA 49.0
Outside USA 510
Credits Completed 0 6.9
0512 304
12524 304
245-36 18.6
36.5-48 6.9
(table 1 continued)
48.5 and above 6.9
GPA 0-.99 19.6
10199 314
2.0-299 275
3.04.0 216
Language English 50.0
Other 17.0
Both 324
N=102

15

Mogt of the students we interviewed were 25 or under, and just over half told us that they were born
outsdetheUS. Half of theintervieweestold usthey were most comfortable spesking English, 32.4% said
that they were equaly comfortable in English and another language, and 17% indicated they were most
comfortable in alanguage other than English.

Of the students interviewed, 32.4% had earned more than 24 credits, 13.8% of which had earned more
than 36 credits. Some of the students, 6.9%, had earned no credits, indicating that they had either taken
only remedia and other non-credit courses, or that they had dropped out before the completion of any
coursework. About 30% earned between .5 and 12 credits, and another 30.4 % earned between 12.5 and
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24 credits. About half the students we interviewed had GPA’ s b ow 2.0 while the other half had GPA’s
over 2.0. Almost 20 % of the sudentsinterviewed had a GPA of lessthan 1.0, and 21.6% had a GPA of
3.0 or better.

Asde from the differences between the students at LaGuardia and those at BMCC noted earlier, the
students differed in terms of GPA and credits earned. Many of the students we spoke with at LaGuardia
had completed more credits than those interviewed at BMCC. At LaGuardia 32.4% of the students
interviewed had completed more than 24 credits, while a BMCC the percentage was 23.7% and while
37.3% had completed less than12 credits, the corresponding figure for BMCC was 56%. In terms of

students GPAS, athough percentageswere comparableinthe 1.0-1.99 GPA range, a LaGuardiaahigher
percentage of respondents had GPAs over 2.0 and fewer had GPAs below1.0. While the students at

BMCC were more likely to be positive the more credits they had earned, students at L aGuardiawho had
earned only afew credits were dso postive. For the students interviewed at LaGuardia, length of time
studying (based on credits earned) was not apredictor of negativity interms of ng possible benefits.

Status of Respondents

Student leavers are very positive about their college experiences and the mgority of respondentstold us
that they elther intended to return, had transferred €l sewhere, or were already back in school. Only 7.8%
of the sudentswho left LaGuardiatold usthat they had done so permanently. Almost 59% percent told us
that they intended to return, 28.4% told us that they had transferred to schools both within and outside
CUNY, while 4.9% said that they were on a leave of absence or were aready back in school a

LaGuardia*

Table 2
Current Academic Status of L aGuar dia Respondents (per cent)
“Dropped out” —Intendsto Return 58.8
“Dropped out” —Permanently 78
Transferred CUNY 59
Transferred non-CUNY 225
Leave of Absence 20
Back in School 29
N=102

*In the time that elapsed between when the list of “leavers’ was generated and when the students were
interviewed, they were able to return to school.
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The mgority of students told us that they had left school temporarily, and only 7.8% of the interviewees
from LaGuardia considered leaving schoal to be permanent. Furthermore, another 28.4% of studentstold
usthat they had aready transferred to another school.® Students often describetheir patterns of attendance
as necessaxily intermittent due to avariety of pressng economic, personal, and academic concerns. They
often note that they will more than likely continue to leave and return to school as ther circumstances
demand. While students often express a dedire to attend on a more continuous basis, many are redistic
about the fact that it is unlikdy that they will not be able to do so a anytime in the near future.

Themgority of studentswe spoke with (86.3%) told usthat they were registered asfull-time sudents and
most told us that they had enrolled as full-time in order to receive financia aid. Those who registered as
part-time were students who did not qualify for aid because they were foreign or did not meet economic
requirements, those who recognized that they would be unable to handle full-time school combined with
other work and family responsihilities, or those who registered full-time because they had wanted tofinish
their programs as quickly as possible, regardiess of financial aid consderations.

Table3
Registration Status of Respondents

at the Time of Original Enrollment (percent)
Registered Full-time 86.3
Registered Part-time 137
Registered Full-timein Order to Receive Aid 60.8
N=102

>The results from LaGuardiadiffer from BMCC in two ways, asightly higher percentage of interviewees from
LaGuardiatold us that they had already transferred while 27.1% of BMCC students told us that they had “ dropped-
out permanently,”
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Themgority of sudentsweinterviewed were employed at thetimethey enrolled. Many wereworking full-
time and were often working not only to support themsalves but dso their families. Sometimes sudents
were supporting children of their own but often they were contributing to the support of parents and/or
extended family. Other studentsindicated that while they were unemployed when they began college, they
later had to take ajob to meet new respongbilities that arose after they began schoal.

Table4

LaGuardia L eaver s Employment Status
at Time of Original Enrollment (per cent)

Employed When Began College 55.9

Not Employed When Began College 431

Not Working Because Student 333

Working Only Part-time Because Student 118
N=102

Most of the students we spoke with were dso currently employed. These who were not were often
sudents or homemakers, dthough many wereworking in additionto caring for their children and familiesor
in addition to being students esawhere. Sometimes interviewees told us they were working two jobs, or
wereworking jobswith particularly long hourswhich serioudy limited their gbility to return to school. Some
of thosewho were not currently working told usthat they were not working by choice, mostly becausethey
were currently students or because they were caring for their children Table5

Current Employment Status of LaGuardia L eaver s (per cent)

Currently Working Full-time 52.0

Currently Working Part-time 137

Currently Not Working 333

Not Working/Not Looking for Work® 14.7

Unemployed /Looking for Work 176
N=102

® Those who were unemployed and not looking for work included those who were currently students, those
who were currently caring for their children, and those, who for other reasons, were no longer looking for
employment.
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When asked if they would have attended part-time had financia aid been available, 35.3% sad yes, 30.4%
said no, while another 21.6% were not sure. While some students were certain that they would have
attended part-timeif they could have received financid ad, those who said they were “not sure’ or “no,”
expressed concerns about getting through their programs or finishing their work as quickly as possible.
When considering their present circumstances, most students agreed that financia aid for part-timestudy
would bevery helpful. Whilestudentswereinterested in receiving comprehensive aid whichwould include
money for tuition, books, and “support” in order to continue school on a ful-time bas's, the generd

consensuswasthat more aid was necessary for full-timeand part-time study in order for themto be ableto
succeed.

To say that 58.8% of the studentsintended to return does not however, indicate that they will be ableto at
any particular time or that they have taken any specific steps or made aplan to do so. It is clear from the
interviews that the serious economic and persond factors which often combine to present intractable
obstacles, cannot be quickly or easily overcome. While some students have taken stepsto re-enter suchas
beginning to make payments on tuition bal ancesthey owe or by retaking failed exams, others describe the
process of coming back to school as daunting. Many will need not only financid help, but also guidance
counsdling and tutoring as well.

Reasons for Enrolling in College

The students a LaGuardia, like their counterparts a¢ BMCC, cite a variety of reasons for enralling in

college. While 54.9% told usthat they had origindly intended to earn an Associate' s degree amogt half,
45.1%, cited reasons other than “to earn a degree.” Some students told us that they had wanted to try

collegeor to prepareto transfer to another school. Othersindicated thet they wanted to take afew courses
or to study English. About 17% of the studentstold usthey enrolled in order to “try college’ or “for afew
courses” while 15.7% dated from the beginning they had intended to attend LaGuardia in order to

“prepare to transfer.” While some students were quite focused about the programsthey wanted to pursue
at LaGuardiaor were certain that they wanted to tranfer, others had no specific plan for attending college.

Table6
Leavers Primary Reason for Enrolling
at LaGuardia Community College (per cent)

To Earn an Associate’ s Degree 54.9

To Prepare to Transfer to Another School 157
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To Earn an Associate’ s Degree 54.9
For aFew Courses 88
To Study English 6.9
Get a Course Not Offered at Another School 10
Improve SkillHelp Get a Job 39
Try College 6.9
Other 20
N=102

Students who were interested in transferring were often quite directed in their plans. As one student
explained, “1 enrolled to get a better GPA in order to transfer. | now attend SUNY : Stony Brook. All of
the classeswerevery helpful.” This student transferred after completing 24 credits but without completing
an Asociate sdegree. Another sudent whoisnow at St. JohnsUniversity told usthat, “from the beginning
| knew that | wanted to transfer to afour-year school.” After completing 17 credits with a3.74 GPA he
did moveontoaBA program. Other studentswere redistic about the fact that they were not as prepared
as they needed to be in order to enter a four-year ingtitution and chose to attend LaGuardiain order to
improve their skills. While some had previoudy been turned down by a four-year college, most choseto
attend LaGuardia without having gpplied to a four-year indtitution.

Especidly for recent immigrants and foreign students, attending community college was seen asaway not
only to learn English but aso to become acculturated and more familiar with the American educationd

system. One 39-year-old student told us that she went to high-school in Koreaand originaly wanted to
attend a four-year college but redized she was not fully prepared to enroll. She gpplied to LaGuardiato
improve her English and to get ready to trander. One foreign student noted that community college in
particular, provided a more affordable way to get the courses she needed to prepare to enter afour-year
inditution in the US, while at the same time providing her the opportunity to become more familiar with the
American college sysem. As another student explained, “1 went to LaGuardia to study English and to
improve my skill to help me get ajob, but aso to get acquainted with the American college environment.”

For other recent immigrants, attending LaGuardia was an important opportunity to learn English and to
prepare for further study. One woman from Peru had enrolled at LaGuardia after earning her GED. She
sadthat her primary god wasto improve her English skills, but she hoped to eventudly continue her sudies
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toward adegree. Another woman from the Dominican Republic told usthat she recently moved to the US
with her two children. Although adoctor in the Dominican Republic, sheenrolled at LaGuardiato improve
her English skillswhich she described as*limited.” She dso wanted to pursue adegreein physica therapy
and to eventudly becomea certified physicianinthiscountry. For her, LaGuardiawasone of thefirst Seps
in an extended educationa plan.

A substantial number of students told us that they were not realy sure what they wanted to do and had
enrolled a LaGuardiato try to find out. Asonestudent put it, “I enrolled at LaGuardiato explore-to learn
what | couldlearn.” Another student explained, “I knew | wasn't going to afour-year college—| wanted to
go to schooal to learn afew subjects-to try somethings.” Others expressed thefeding that after graduating
from high- school they were uncertain about whereto go or what to do and thought going to LaGuardiawas
ardatively inexpensgveand “low-gress’ way tofigureit out. Whileit isclear that many sudentswerequite
directed in their intentions and had specific expectations of outcomes, otherswere more uncertain. Itisaso
evident that students adjust their plansboth by choice and out of necessity. Students often indicate that they
want to be able to continue but asnoted earlier, they are uncertain when, or sometimesif, they will beable
to return.

In a study of entering freshman in 1997 by the LaGuardia Community College Office of Inditutiona
Research, students were asked about their reasons for going to college and about their expectations and
plans (1997 New Student Survey Report 1998). Although the questions were asked differently and at
different pointsin time than in this study, students indicated that, “ discovering persond and career gods,”
“to be able to earn more money,” “to become an educated or cultured person,” “to get a better job,” or
“to prepare for further college” as very important to them. One notable difference was that 70% of the
entering freshman studentsindicated that they intended to Say a LaGuardiauntil they graduated. Thisfigure
iscons derably higher than the percentage of leaverswho told usthey intended to earn adegreeandislikely
the result of the difference in the way the question was phrased and the point in time a which the question
wasasked. Only 15% of the entering freshman indicated that they planned to stop at an Associate’ sdegree
and 71.5% indicated that they intended to transfer. These numbers are not necessarily incompetible with
our findings as interviewees in this study were not specifically asked how far they planned, or wanted to
continuether sudies. Whilethere aredifferences, consderable numbers of entering freshmanindicatieinthe
survey that they fed thereis some possibility thet they will transfer to another school, will need more than
two yearsto graduate, or will attend some semesters part-time.

The 1997 New Student Survey Report concludes that:
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...by and large the students are working-class people, many of color who come from
families not likely to have a college tradition, most enjoyed few educationa resources
previoudy and did not excd in school. Arriving a community college they are unfamiliar
with higher education protocols and expectations, are uncertain of future possibilitiesand
concern, perhaps doubt, about their ability to performwell incollege. They seek guidance
and hopeto find opportunitiesto devel op their potential aswell asto preparefor satisfying
and wdl-paying work (1998 15).

The same can be said of the gudents we interviewed who have left LaGuardia. Because they have left
school, they are perhgps even more uncertain about their future and are even more concerned with receiving
the guidance which they hope will enable them to achieve their gods. However, while they are equdly
hopeful about continuing to study, they are perhaps sobered by the redlity of the financia and time burdens
that post-secondary education and the responsbilities of their everyday lives present.

Reasonsfor Leaving LaGuardia

Students rarely cite a Sngle reason for leaving school and often viewed having to leave as the result of a
connected series of factors. Aswith the earlier studies for why students leave school, overall the primary
reason for leaving was financid. Students lacked either money to meet their responghilities outsde of
school and had to take on additiond job responghilities, or sufficient money to pay for school in additionto
those respongibilities. Insufficient aid or problemswith financid aid were adso afactor. Though not entirely
unrelated to the financid reasons for leaving, the second largest category was persond and family issues
followed by education related issues. Interviews were conducted in Spanishwith sudentswho felt more
comfortable doing so in order to specifically address concerns about the effects that a lack of English
proficiency hason students. Whileclearly English proficiency isacomplicating factor (sometimesfor netive
speakers as well, as indicated by failure rates on CUNY writing and reading exams), only 3.9% of the
Sudents cited “ difficulties with English” as their primary reason for leaving.

The one mgor difference in reason for leaving between men and women was that while men cite®lack of
money” as their primary reason for leaving, women cite “pregnancy.” By necessty pregnancy includes
issues of family, economic, and time concerns which combine to make attending college difficult. The
interviews clearly demonstrate that additional financia burdens coupled with the critical lack of affordable
childcare ether at LaGuardia or esawhere, isasgnificant barrier to women's continued attendance.

Similar tothefindingsof earlier gudiesof sudentswho left CUNY schools, LaGuardiastudents, unlessthey
had aready transferred esewhere, are interested in returning and consider being out of school only a
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temporary setback. While some students are specific about what they would need to return to school such
asfinancid ad, access to more and better guidance counseling, access to childcare and more convenient
class schedules, others are less certain, and have smply chosen to transfer or indicated that they have
achieved their immediate educationd gods.

Table7
LaGuardia Community College Students Primary Reason for Leaving (per cent)

Education Related: Personal and Family | ssues

Low Overall GPA 7.8 | Pregnhancy 108
Difficulties with English 3.9 | Overwhelmed by Work, School, Family 6.9
Problems with a Professor/Class 2.0 | Unspecified Personal/ Family Problems 49
Failed CUNY Writing Exam 10 | Moved 20
Failed CUNY Math Exam 1.0 | Deathinthe Family 10
Financial and Job Related: Devote More Timeto Children 10
Lack of Money 20.6 | Administr ative and Scheduling:

Financial Aid Problems 6.9 | Class Not Offered/Schedule Conflict 29
New Job/Additional Job Responsihilities 3.9 | Lack of/Poor Counseling 29
Transferred to Another School Because: Closed Out of Classes 10
Wanted Specific Program/Changed Mgjor 13.8 | Problemswith Registration 10
Different/Better Faculty 10 | Other 39

N=102
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Table8
LaGuardia Community College Students Secondary Reason for L eaving (per cent)

Education Related: Per sonal and Family | ssues

Found Work Too Difficult 40 | Devote More Timeto Kids 39
Failed Reading/Writing Test 3.0 | Got Married 29
Not Accepted in Program/Low GPA 10 | Pregnancy 29
Problems With a Professor or Class 1.0 | Unspecified Personal /Family Problems 20
Financial and Job Related: Childcare Needs 10
Financial Aid Problems 11.7 | Iliness 10
Lack of Money 7.8 | Administrative and Scheduling

New/Additional Job Responsibilities 59 | Registration 29
Increasein Tuition 1.0 | Closed Out of Class 20
Transferred Because: Course Not Offered 20
Wanted a Specific Program 6.9 | Lack of/Poor Counseling 10
Wanted Better Faculty 10 | Other 29
Wanted Smaller Classes 1.0 | No Second Choice 314

N=102
Money and Time

The picture of sudent life that emerges from the interviews with students is a schedule crowded with too
many classes coupled with too many job and family respongbilities. While 7% of the sudentswe spoketo
told us that their primary reason for leaving was thet they were overwhelmed by work family and school

responsibilities, another 22% specificaly mentioned “being overwhdmed” at other points during the
interview. As one student described her experience, “I left because | wasill. | bascdly had a nervous
breakdown. | was working two jobs and attending LaGuardia full-time.” While her case may seem

extreme, many studentsfed that it was acombination of economic and academic factorswhich caused then
to leave school. Students describe being unable to put together a schedule of classes that was compatible
with their work schedules. Othersnoted that even if they could get the necessary classes, they had no time
tostudy. Severa acknowledged that whiletherewas support available at LaGuardiasuch asguidance and
tutoring, these sources were not dways offered during the hours which the students were available. For
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many students, in the competition between work, family, and schoal, it was school that had to be sacrificed.
Some students noted that athough they needed financia aid, they did not qualify according to the guiddines.
Others said that dthough they started school receiving financid aid, they later logt it. Studentslost their ad
in some cases because they got married or their circumstances changed in some way causing them to
becomeindigible. A few intervieweestold usthat they lost their aid becausetheir grades dropped. These
students felt that their grades had dropped primarily because they were working too much to be able to
keep up with full-time class loads.”

Asnoted, sudentsrarely separate their reasons for leaving but instead describe them as connected issues.
For example, if sudents cite alow GPA as areason for leaving, they often describe the cause of that low
GPA as taking on anew job or new family responghilities which took time away from their sudies and
resulted in poor grades. Asone student described, “1 planned to be at LaGuardiafor about ayear and a
half and then transfer to Baruch, but that got shot because my grades dropped—| was doing too much with
work —there was too much on my plate and school was the last thing oniit [but] | want to go back in the
fal.” Asanother student described:

| was going to schoal full-time but then my average dropped too low because | wastrying

to work full-time and go to schooal full-time and | realized that’ s kind of impossible to do.

When | started school, | was working part-time but | |eft that job for awork study job but

itwasn't enough. So, | found afull-timejob at night but my GPA dropped solow | lost my

financid ad.
Although some students want to attend full-time in the hopes of completing their programs quickly, many
register for full-time courseloads because it isthe only way to qualify for financia aid. Most quickly redize
thet attending full-time, working full-time and keeping up with their family responsibilitiesis difficult, if not
impossible to do.

"Financial aid continuesto bea major concern for students. While aid is primarily awarded to eligible full-
time students, based on the data from the interviews with students at BMCC, Interim Chancellor Kimmich was able to
push for the initiation of a pilot program to award financial aid to part-time students.
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While mogt of the problems which cause students to leave school could be viewed as either the direct or
indirect result of economic congderations, the specific lack of money to pay for tuition, books, and even
transportation was a mgor primary and secondary reason for leaving for both men and women. Some
students had to leave because they were unable to register because they were behind in their payments,
while others|eft beforetheir financid stuation got out of hand, knowing thet it was headed in that directioniif
they were to continue. Students often leave to get their finances back in order before returning asin the
case of awoman who told us, “I had aredly postive experience a LaGuardia. | only left because | got
behind in paying my tuition. When it's paid off, | want to return.” Smilarly another man told us, “my
options about returning are open-therewere many benefitsto attending. Aboveadl, LaGuardiawasagred,
great school-the professors redly cared. | only left because financid problems caused me to leave”

Community college sudentswho are often in continudly precariousfinancid positions, arelikely todropin
and out of school and change schools as their financia Situations demand.

Personal and Family I ssues

While meeting family responsibilities was dso a consderation for men and a few men we spoke with
specificaly indicated that they |eft school in order to work to support new families, women continueto bear
the primary burden of dealing with pregnancy and the needs of their children, or the pressures of anew
marriage. Theresponghility for caring for children and deding with other family issuesremained squardly on
the shoulders of the women we spoke with and continuesto be an obstacleto finishing school. Asone new
mother described it, “1 couldn’t work and go to school whilel was pregnant and | knew thet | had to keep
my job. | was working like a dog and going to school at night and on Saturday—it wastoo much.” As
another student explained, “1 left LaGuardiabecause it wastoo difficult to beaparent and go to school full-
time. | enrolled in the New Y ork Restaurant school where | can go to classtwo daysaweek on Saturday
and Sunday.” By going to school on the weekend, other family members were able to look after her
children. She dsoindicated that she chose her program because even though she was only going to school
on weekends, she would be able to finish school more quickly and graduate with what she felt were
immediately marketable skills. In addition to being better suited to her lifein terms of demands on her time,
her new program was also providing much needed financid ad.
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Table 9
LaGuardia Students Primary Reason
for Leaving by Gender (percent)

Men
Lack of Money 30.0
Low GPA 125
Overwhelmed by Work/School/Family 10.0
Women
Pregnancy 177
Transferred 161
Lack of Money 145
N=102

While afew women said that they were happy with their new role as mothers and described staying home
asa“choice” others noted that their decision was strongly influenced by their economic Stuationand the
lack of available childcare. Mot mothersincluding the “ homemakers by choice,” specifically mentioned a
need for greater access to childcare. The avallability of quality affordable childcare, preferably at
LaGuardia, was often described as a basic necessity in order to be able to return to school.

One woman who had completed 23.5 credits began attending LaGuardiafull-time, switched to part-time
when she became pregnant and finally dropped out after giving birth. At thetime of theinterview, she had
just returned to school because her daughter had finally been accepted into the day care program at
LaGuardia after being on thewaiting lig for along time. Asshe explains.

having childcare available made al the difference. They were talking about cutting the

program, but | definitely think that there are alot of peoplewho wouldn’'t makeit to school

without the childcare. 1 love our program. My daughter has a speech problem. She has

made so much improvement the doctor says she might not even need additional therapy.

She has made such an improvement just from the teachers there and talking there.
While happy with her current Stuation she adds that, “there was along waiting list and | tried for ayear to
get my firg children in the program but they kept telling me they couldn’t do it.” Although she feds the
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childcare and access to it hasimproved, she is concerned that it remains limited.?

From theinterviews, it is clear that much needs to be done to support mothersin their efforts to return to
school. It isaso important to note that these issues were obstacles for married women as well as single
mothers and that it is often a combination of factors which cause women to drop out. For example, one
woman explainedto us, “1 had to work and then | nolonger qudified for financia aid. | dso had ababy so
| had to drop out. It was a combination of having a baby and financid aid problems.” Women who left
school because of pregnancy were often enthusiastic in their desire to return and specific about what they
would need in order to do so. As one woman put it, “I definitely want to come back but | need that
nursery! That, and financid aid!” Another young mother suggested that a* scholarship for new mothers
who are good students,” would be aparticularly good idea. In generd, women with children felt that more
needed to be done to addresstheir particular needs. Accessto childcare must be increased and financia

will haveto be adjusted to better address the needs of working and norn-working mothersin order for them
to be able to stay in schooal.

Academic and Scheduling Problems

Often, studentswho indicated that they left school becausethey had low GPA’ sor had failed their CUNY

assessment exams, felt that their grades had suffered because they had to work too much or because work
and family respongbilities|eft them with too littletimeto devoteto sudying. Therewere some studentswho
felt that they did not have adequate or appropriate counsdling or tutoring. One student whose particular
problem waswiththe CUNY Math Exam explained, “1 took theremedia math class. . . It wasafast track
class and the students were not prepared to teke the test. We got no assistance. The math |ab had only
two tutorsto tutor 40 or morestudents. | putinso muchtimebut | did not get thehelp | needed.” Although
frustrated, shewantsto return and has dready retaken the Math Exam in order to do so. Whilemathwasa
sumbling block for a number of students, English (especialy writing) was a concern for some néative and

8 Several respondents stated that their children had benefitted from childcare programs at LaGuardia
Community College and many noted the importance of having daycare available close to where they would be taking
classes.
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non-native speakers dike and a number of students expressed the need for additional tutoring in specific
subjects.

Another issuefor sudents, cited as both areason for leaving and expressed asagenera concern, wasthe
availability of classes or specific programs. One student told usthat while heliked LaGuardiaand felt that it
had prepared himwell, he had to transfer dueto thelack of availability of classesin the program hewanted.
“The Physical Thergpy Assgtant program, which is atwo-year program, would have taken five yearsto
complete because of the wait for classes. | would have stayed at LaGuardiaif it weren't for the wait for
classes,” he explained. Another older student left LaGuardia for another school after just one semester.
While he had donewd| and liked the professors and the school, hewas surprised and disgppointed to learn
of the limited availability of his desired program:

| don't think that the professors and coordinators of the Occupationa Therapy Program

were honest with the students with regard to the number of seats for the program.

Something like 400 candidates apply for 35 seatsl | think they should have been more

honest and told the students that the program was over-crowded.
Again, this student would have preferred to remain at LaGuardia but felt that he had to transfer in order to
pursue hisimmediate educationd gods.

Thetimes classes and support programs such astutoring were avail able was a so mentioned as problematic
One student told us that “the classes need to be offered when | am free to take them. | had problems
putting together aschedule.” Another student told usthat he left LaGuardia because “the required classes
were not offered in alogica sequence. | was at school from 8:00am to 8:00pmHt was too much!” For
many students getting the classes they needed or were required to take, was difficult due to lack of
availability of classes coupled with their demanding work schedules and other family concerns.

For some, availability of counsdling wasamgjor issue. One student said that for him the primary problem
was alack of counseling and that there were *not enough options’ in the types of classes and numbers of
sections available because there were too many students and classeswere often closed. Asheexplained,
“there wasn't just one person who cares about you. There weren’t enough classes for so many students
and | would haveto speak to several counsdors. Therewasn't just one person who kept my file” Others
shared his concerns and noted that sometimestherewaswasn'’t enough continuity from one semester to the
next in terms of counsdling and guidance

Wanted to Transfer or Wanted a Specific Program
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While 28.4% of the sudents we interviewed indicated that they had transferred, only 14.8% indicated that
thiswastheir primary reason for leaving. Students left LaGuardiafor both pogitive and negetive reasons.
As mentioned earlier, some students had planned from the start to transfer and later did so. Others eft,
often reluctantly, in pursuit of programswhich were not available or because other schools offered different
or more convenient programs which better suited their needs. In afew cases some students were offered
better financia aid packages by other schoolsand thereforetransferred. A few otherstransferred to other
schools because of unsatisfactory experiences at LaGuardia.

Onewoman, now working full-time asaflight attendant had started a LaGuardia, left to complete aspecific
program elsewhere and subsequently changed her career plans dtogether. As she explained, “I did one
year a LaGuardiaand then transferred to another school for paralega studies where | finished after nine
months. That isthereason | eft. | didn’t have any problems” Another student who left LaGuardiaafter
completing 52 credits, but without obtaining adegree smply said, “1 wanted to go to aprivate university to
get my BA 0, | transferred to NYU.” Because the student knew that he wanted to continue and was
accepted at afour-year college, completing hisAssociate sdegree a LaGuardiawas neither apriority nor a
necessity for him,

A few students|eft LaGuardiabecause the program was not meeting their needsin someway. For example,
one student told usthat LaGuardia“ shattered” his confidence because hefelt like hewasn't making enough
progress. “I felt like | was congtantly having to repeat remediad work and [when you are in remedia

classes| you receive report cards that say zero credits,” he explained. The student transferred to another
school where he could get “more persona attention and where | could earn credits right away instead of
repesting remedia classes” However, thiswas by far more the exception than the rule. The mgority of
students who had transferred told us that they did so for largely positive reasons, such asto pursue new
options like different mgors or degrees not available a LaGuardia, or because they had been offered
better financia aid options esawhere.

Student Profile: Erica

Erica sstory wastypica of many studentswith whom we spoke. She cited acombination of economic and
other reasons for leaving, wants to return as soon as she can, and recognizes that attending college, even
without graduating, has aready had a positive impact on her lifein very specificways. Mogt notably, she
sad that attending college “ showed me alot about responsbility, and helped mefind ajob.”

Erica said that when she enralled it was with the intention of earning an Associate' s degree in Human
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Services. Shefirst took awork-study job working part-time but soon found that it “didn’t pay enough.”
After ayear of looking she found ajob working full-timeat amedica center. From her decription, it was
evident that her reasons for leaving LaGuardia were both economic and academic:

| was going to schoal full-time but then my average dropped too low because | wastrying
to work full-time and go to schoal full-time and | redized that’ s kind of impossible to do.
When | started school, | wasworking part-timebut | left that job for awork-study job but
itwasn't enough. So, | found afull-timejob at night but my GPA dropped solow | lost my
financia ad. It took me oneyear tofind thejob that | have now, with benefitsand that pays
well enough. | work in the day and | want to go back to school at night. Luckily my
program has night classes; some programs don't.

| went infor the AA in Human Services[because] | redlized that you' re very limited if you
don’'t have adegree. | want to go back to school because when you go out therefor jobs
there is so much competition and you know you need a degree. Going to school did pay
off. | did put it on my resume that | went to school and some of the classes helped-they
related to what | am doing.
Erica wants to return to LaGuardia because, dthough she had to leave, she fet that the classes were

beneficid and the guidance counselors, in particular, were very supportive. However, dthough she would
liketo return, sheisuncertain when shewill be able to and expectsthat when she doesit may be on a part-
time bagis, given the fact that she is working full-time and financia issues remain a congderation.

L eaver s Benefit from Attending College

Whilethereiscons derable evidenceto support the argument that college attendance, even without earning
adegree, hasat least some positiveimpact on an individud’ sfuture earnings (Rouse 1993, Kane and Rouse
1999, Leigh and Gill 1997), this study adds another dimension to these conclusions providing further,
qualitative evidence of the benefitsof attending community college. 1t dso supportsfurther consderation of
the far reaching potential impact of community colleges, not only on the individua's who choose to attend
them but dso on their families, surrounding communities, and society as awhole.

The college students a LaGuardia were dmost uniformly positive in their assessments of whether or not
attending had benefitted them in someway. Only 5.9% of the studentstold us that they did not fed they
had benefitted in any substantial way. Preparing for further study or to transfer was cited as both the largest
primary benefit (36.3%) and secondary benefit (20.6%). Improving English, learning new skills, and
discovering new interestswere aso important primary benefits, while making new friends and contactsand
improving skills, were cited as important secondary benefits. Many students also mentioned  that
LaGuardia s supportive, multi-cultural environment was both abenefit and an important factor contributing
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to other benefits. While they were unanimousin the view that they had benefitted, and those who had not
transferred elsawhere were interested in returning to LaGuardia, many students suggested that there were
waysinwhich LaGuardia could be improved to better meet their needs. For the mgority however, these
concerns did not preclude benefitting from attendance.

Inour study of BMCC, there wasaditinct dichotomy between studentswho were very postive about their
experience and those who were negative about it. The students at BMCC who said they had not benefitted
were critical and often felt that no one cared or had taken the time to helpthem. They described feding like
they had been “logt in the system” and found neither support networks of fellow students nor the

appropriate counsdling or guidance from faculty or staff which they said they needed. At BMCC thosewho
were positive seemed to have managed to be connected to various support networks, to find peer support
groups, counsdling, and thetutoring they needed. These studentsleft not because of negative experiencesat
BMCC, but dueto family, financia, and other pressures. At LaGuardiathiswas not the pattern. Instead,
amog al sudentswere very positive about LaGuardiaand interested in returning. At the sametime, they
noted areasfor improvement such as overcrowded classroomsand occasiond problemswith counseling or
guidance asrdatively minor issues which, dthough aconcern, did not have astrong negetiveimpact ontheir
consderation of the waysin which they had benefitted. Mot of the sudents who told usthat they had not
benefitted smply fdt that they had not attended LaGuardia long enough to benefit from it. Only a few

students told us, smilar to their counterparts at BMCC, that they had not gotten the help they needed or
that they felt isolated and aone.

Table 10
Leaver’'s Primary Benefits of Attending
L aGuardia Community College (per cent)

Helped Find aNew or Better Job 49
Earn More Money 10
Learn New or Improve Skills 118
Discover New Interests/Areas of Study and Abilities 147
Make New Contacts 10




33

Prepare for Further Study 196
Prepareto Transfer 16.7
Improved Confidence and Self-Esteem 59
Make New Friends 29
Improved Written and/or Spoken English 10.8
Other 4.9
Did Not Benefit 59
N=102
Table 11

Leaver’s Secondary Benefits of Attending
LaGuardia Community College (per cent)

Earn More Money 20
Learn New /Improve Skills 16.7
Discover New Interests/Areas of Study and Abilities 39
Make New Contacts 29
Prepare for Further Study 118
Help Prepareto Transfer 88
Improved Confidence and Sdlf-Esteem 29
Helped Relationships with Family/Kids 20
Made New Friends 127
Improved Written and/or Spoken English 88
Other 39
No Second Choice 235
N=102

Preparing to Transfer or for Further Study

In light of the fact that 31.3% o the students had either transferred to other indtitutions or had aready
returned to LaGuardia, it is not surprising that 36.3% of the sudentsinterviewed told usthat their primary
benefit of attendance had beento preparethem to transfer or for further sudy. Combined with the students
who indicated these factors as a secondary benefit of attendance, a tota of 56.9% of the students
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mentioned preparing to transfer or for further study as abenefit. While most students transferred to public
or private four-year inditutions, some transferred either to private two-year colleges or to proprietary
schools. Mogt felt that attending LaGuardia had prepared them well- - sometimes better than their fellow
students—for their continued education. Those who chose, “ preparefor future study,” included both those
who indicated an interest in trandferring to another school as well as those interested in returning to
LaGuardia

I mproving Skills and Discovering New | nterests and Abilities

Another important group of benefits were those associated with acquiring new skills and discovering new
interests and abilities. Some students specificaly entered LaGuardiato find out what they liked to do, and
what they might be good at doing, while others made these discoveries en route to other goals. Some
credited attending L aGuardiawith hel ping them make important decisons about future careers or courses of
sudy. Other students noted particular improvements in areas such as math or in their speech and
compostion skills. Onewoman, anative English Spesker told us attending LaGuardia® redly improved my
writing and speaking skills, and taught me how to do research. We had to write a paper a week—| redly
liked that.”

Another student who wantsto transfer to Queens Collegeto pursue her new intereststold us, “1 didlearna
lot at LaGuardia. | went for a mental health program and did an internship and | redlized that | liked

working with kids more than adults, so | switched to developmenta [psychology].” Another student
echoed her sentiments telling us, “1 will go to Lehman next year to do my BA in Socid Work and then |

wanttogoonformy MSW. | aminterested inthat career. The program at LaGuardiagot meinterestedin
socid work.”  Some students who thought they knew whét they wanted to study where ableto clarify their
gods and switch to different mgors asaresult of attending LaGuardia. For other students who were not
certain about what they wanted to studly, trying different classes and mgjors hel ped them to choose amajor
or specific program. In both cases, sometimes the decision to chose a specific mgor or program led

students to transfer to other schooals, within and outsde CUNY,, in order to pursue their gods.
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ESL Courses and Improving English

The ESL students we spoke with were al pleased with the results of attending programs at LaGuardia.
They noted improvement in dl areas of ther language skills including reading, spesking, and writing.

Students whose primary purpose was to improve their English skill were largdy stisfied with ther
accomplishments. Some students who considered ESL classes the first step in alonger course of study
expressed somefrustration. Asnoted earlier, only 3.9% of the sudentsfelt that their problemswith English
were sufficient to be their primary reason for leaving. However, it is clear that ESL classes and the
pressures of acquiring a new language are important concerns for students.

Students were quick to point out that the demands of ESL classes, especidly when combined with other
course work, were overly burdensome. Some felt that they had been required to move into “regular”
classes too quickly. As one woman described, “ ESL students had to take more class hours that other
sudents. They’ ve been attacking us more than anybody ese. With ESL and reading it was more than 20
hours [of class] per week. It was so hard for me” Another ESL student explained:

Because of my poor English, | tried to combinetaking ESL classesand credit classesbut |

could not move forward in my mgjor. | dropped out because | was extremely frustrated

about the pressure school put on me even though | wastrying redly hard to learn English.

ESL students need to take credit subjects. In your second semester you have to take six

credits[in addition to ESL work]. | ended up taking credit classes | was not interested in

so that | was dlowed to register for ESL.
This student did want to move on to other course work at LaGuardia when she was more proficient in

writing and spesking English.

Whilethe needs of ESL students and the requirements of academic programs must be balanced, these and
other student’s comments raise concerns about the amount of total course work students can effectively
manage in asemester. All sudents, not just ESL students, note the difficulty of balancing coursework with
the respongibilities of their everyday lives. Not surprisngly, ESL students aso note these problems and
suggest that in some ways their burden is even greeter than for those who are areedy proficient in English.
Community colleges not only help non-native speskersimprove their English skills, they dso help acculturate
them to American academic indtitutions and society as a whole. As such, it would seem important to
examinewaysinwhich ESL and other community college classwork can be designed to better addressthis
student population’s needs. Overdl, students were quite satisfied with their progress and the work they
were doing intheir ESL classes and were often eager to resumetheir studies, but were concerned that they
would not be able to manage the required course loads.
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Multi-cultural Atmosphere and the Effects of Socialization

Much attention has been paid to the direct economic benefits of college attendance, both for theindividuds
who attend school and for the businesses which need wdl-trained workers. What has often been

overlooked isthe degree to which community colleges can and do, according to the Sudents, helpto create
environmentsin which people of different culturescanlearn to live and work together aswell aslearnwhat it
means to do so in the United States. It is readily evident that LaGuardia has succeeded in creating an

amosphere in which students from many cultures and backgrounds fed not only comfortable, but

welcomed. Foreign sudents, recent immigrants, and longtimeresidents, praised LaGuardiaasaninditution
which not only reflects the diversity of Queens, but dso helps to create an environment which fosters
connections and new networks between individuas and groups of varying cultures.

A number of students noted that attending LaGuardiahad brought them into contact with many peoplefrom
outsidetheir own cultura backgroundswhich had important, positive effectson their lives. Asonestudent
told us, “I learned by meseting people from other cultures. 1t helped me ded with lifein New Y ork City.”
Another sudent described LaGuardiain thisway, “it isagreat atmosphere. Itisaredly cultura school,
which is important because it is in Queens. The students help each other alot and that’s good.” Other
students noted the importance of the support of fellow students and teachers and the “culturaly open”
environment for learning. Whether making new contacts and friends, or smply working as ateam with
felow studentsfrom other cultures, interviewees said that LaGuardiaprovided important opportunitiesand
growth experiences.

Some recent immigrants spoke of feding comfortable at LaGuardiawhich madeit easier to adjust toanew
ingtitution and environment. One recent immigrant from Asasaid that attending LaGuardiahad helped her
“assmilate with the culture,” which she felt was criticd to her future success. Another student from the
Dominican Republic fet that attending LaGuardia had helped her when she transferred to the New Y ork
Indtitute of Technology, afour-year school, after acouple of semesters of coursework One student from
Cubawho isin hislatefifties told us, “my experience at LaGuardiawas very good overal. | got abetter
joband I am now the head of adepartment. | studied ESL and | have continued to study English. But, | am
most thankful to LaGuardia because as an immigrant, | was welcome.”

Other students noted that the atmosphere and the opportunity to meet peoplefrom other culturesnot only
taught them a lot, but dso added to their sense of sdlf-confidence and sdf-worth which was for them,
perhaps the most important benefit of their work at LaGuardia. As one young woman noted, “1 learned
because of them [the teachers and fellow students]. They helped meimprove asaperson.” Asanother
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student put it, “. . . thinking about it | don’t think | developed any one particular interest. The best thing |
got from LaGuardiawas from my peers. | learned alot from my peers about team work and having that
attitude.”

Other students, both those who had aready gone on to pursue further education and those who had not,
noted the positive effect attending college had ontheir lives. One man who hasaready transferred said “the
best thing for me about my experience at LaGuardiaisthat it improved my confidence. It has aso opened
up doorsto other universitiesand | want to continue studying. | have continued going to school and that has
dready been apostive experience.” Another woman who was currently out of school because shehad a
baby, describes her experience in thisway: “Evenif | don’'t go back to LaGuardia, | have developed an
interest in education. LaGuardiahas mostly impacted my persond life. | madealot of friendsand enjoyed
the college atmosphere. | have no complaints-the professorsworked redly hard.” Shetold usthat sheis
interested in pursuing adegree in bilingua education, but that she would need childcare in order to come
back to schoal.

Student Profile: Grace

Grace did not graduate from LaGuardia but she has gone on to make the most of her experience at
LaGuardia and perhaps typifies the ideal community college success story. At age 43, Grace has just
completed her BA and ismoving onto begin aMasgter’ sdegreein Education at Ade phi Universty. Entering
LaGuardiawith aGED, Grace completed 30 credits at LaGuardiamaintaining a 3.6 GPA before deciding
to trandfer to afour-year college. “1 went to LaGuardiato get the AA and while wasthere | found that |
redlly wanted to continue and now | am getting my MA a Adephi. LaGuardiawasthewholereasonwhy |
succeeded. Had it been abad experience at LaGuardia, | would have been, like, forgetit. | redly oweit
dl to LaGuardia,” she explains.

Graceisenthusiagtic about her experience at LaGuardiaand notesthat she only |eft to pursue adegreethat
wasn't avalablethere. Infact, sheinggs, she wishesthat she could have stayed at LaGuardiato earn her
BA and even her MA, but she is certain that it was LaGuardia that prepared her for continuing her
education. “1 don’t know if | would have graduated college had | not been at LaGuardia. | had such good
teachersthere. When you are afreshman, you're in acluster of sudents—it wasthe greatest experience
I’veever had. Every sngleexperiencewasgredt. | never had aquestion [about] what they wanted or what
was required—and thisstuff wasdl new tome. | got thefoundation | needed, andwhen | transferred | saw
that othersdidn’t haveit.”
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As an older sudent with a GED, Grace fdt that LaGuardia gave her a chance to prove hersdf, and the
confidence which alowed her to go on to further her education. She left LaGuardia before graduating
because it made sensefor her life as sherevised her educationd goasasaresult of thework she’d done at
LaGuardia. Technicdly, Grace is listed as a “drop-out” but sheis certainly an example of aLaGuardia
success story.

Students' Concerns

To say that themgjority of sudentswere positive, many very postive, about their experience a LaGuardia
does not imply that they did not raise issues, express concerns, or suggest areas for improvement. The
issues some students raised help to explain why some students transferred or others experienced some
difficulties a LaGuardia. Over-crowded classes, problems with counsdling, poor coordination of classes
and schedules, and alack of financial aid were most often cited as concerns. While these issues did not
preclude benefitting from attendance, students discussed them primarily in order to suggest ways in
LaGuardia could be improved.

One of the main concerns of studentswasthat classeswere over-crowded making it difficult for themto get
the contact with the professorsthey felt they needed. Others said that sometimes they were closed out of
classes dtogether. Some students were concerned that their counselors were often overloaded and they
regretted not being assigned to one specific counsdor who followed their progress. They told us that
sometimes they would have to spesk to severd different counsdorsin order to register for asemester, or
that they had to change counselors from one semester to the next.

Ancther problem which troubled students was getting the classes they needed at the times they were
availableto take them. Thiswas especidly difficult for sudentsin mgjorsor concentrationsin which classes
followed aspecific sequence. Students noted that the sequences”weren'tlogica” and that sometimesthey
would have aclass garting at 8:00am and 8:00pm on the sameday. Severd studentstold usthat they felt
LaGuardiashould make a better effort to make the classes they needed available a different timesand that
they had transferred to school swith programswhich better fit their schedules. Asthis student described, “1
left school because | had difficulty coordinating working full-time, maintaining my family responsibilitiesand
going to school. The classes need to be offered when | am free to take them. | had problems before
putting together aschedule.” Otherstold usthat they had transferred to schools which offered classes and
programs at night and on weekends which better suited their schedules.

Some students noted that there were particular scheduling concerns for those trying to get into the more
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popular programs and that sometimes even getting aplace in them was difficult because the demand was so
great. One student told us that he reluctantly left LaGuardia because he was told there was no space for
him in the program he wanted. While he would have preferred to stay at LaGuardia, he transferred after
completing two classes, earning As in both of them. Like many CUNY colleges, even though thereisa
demand for programs and specific classes, budget congraintslimit LaGuardia sability to provide spacesin
programs, sometimes even for highly qudified applicants.

What isclear fromtheinterviews, wastha when financia, academic and guidance counsding wasavailable,

tutoring programsworked, classeswere available, and schedules were coordinated, the sudentsdid well.
Students who did poorly often felt isolated and dienated. They struggled with school and eventualy
dropped out. A recent article in the Chronicle of Higher Education addressed the issue of retention of
college freshman at four-year inditutions, but some of the issues they raise and the solutions they propose
aso apply to community colleges. The article notesthat there is an average 26.4% dropout rate at four-
year colleges. Not surprisingly, “selective’ colleges have the lowest rate, 8.8%, while “open” inditutions
have the highest, 46.2%. Students a community colleges are the very type of students that four-year
inditutionshaveidentified asbeing a “high-risk” for dropping out: sudentswho plan to work morethan 20
hoursaweek, who took few college preparatory classes, and/or performed poorly in high-schod (Reisherg
1999).

Many four-year inditutions are implementing a variety of programs such asincreasng sudents  persond
connection with counsdors and professors, clustering students together in specific sequences of classes,
offering tuition credits, and encouraging students to get more involved with campus activities (Reisberg
1999). Clearly solutions such as trying to get sudents more involved with campus life and with felow
sudentsisdifficult, at best, & acommuter collegewhere so many students aso have heavy work and family
respongibilities. However, more contact with counselors and professors, aswell as better coordination of
classesthrough sequencing and clugtering, isin linewith what LaGuardiastudentsthemsdves haveidentified
as areas for improvement.

What these issues and proposed solutions suggest, isthe need for greater funding in order to provide more
counsdlors, more class sections with fewer students combined with higher levels of tuition assstance (or a
lower tuition rate) to help meet the needs of the students who attend community colleges. Tuitionratesin
New Y ork’s public colleges have increased to the point where they are among the highest in the nation--
only studentsat VVermont’ s public colleges pay higher tuition. For the 1997-98 academic year, the nationd
average for tuition and feeswas amost $1500 for students a public two-year ingtitutions, whileat CUNY
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community collegestuition was $2500 (McCal 1999). Whiletuition hasincreased at CUNY, demand for
many programsand courses has a so increased, athough course offeringshave declined causing dasssizeto
swel. Given these conditionsiit is not surprising that students continue to drop in and out of community

collegesor transfer to other school s before compl eting their degrees, and that consequently graduation rates
at CUNY’s community colleges are low.
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Conclusion

Thefuture of American community collegesisthe subject of ongoing research and debate. As Griffith and
Connor (1994) note, discussionsof higher education continueto mistakenly definethe high-schoal gradugte
who enrdlls in a four-year college and who progressin alinear trgjectory toward a degree, as the norm.
Thisis problematic as they point out because:
<Satidicdly and in the lives of amgority of Americans who atend indtitutions of higher
learning, that assumption is fase. Nearly hdf of the sudents enrolled in public higher
education are not in conventiona four-year colleges. . . . Nearly Sx million American adults
areenrolled in community college credit courses. . .two-thirds attend part-time. Mogt of the
students work. Their average age is twenty-nine. Many of them do not follow a sraight
path toward a clearly defined academic god. Instead their educationd lives zig and zag.
They leave school to take ajob or have ababy or reorganize their lives; they come back,
perhaps with a different god, a different attitude, once, twice, three timex(1-2).
Furthermore, the misconception of who isattending community colleges coupled with amisunderdandingof
the reasons why students attend community colleges, contribute to the misuse of graduation rates as an
indicator of the* success’ of community colleges. By focusing attention on graduation rates, and sometimes
graduetion rates done, critics fal to understand nat only the multiple and evolving missions of community
collegesand the functionsthey servein their communities, but aso the varied waysin which students benefit
from attending college, even though they have not yet, or may never, earn a degree.

Fromitsinception, the American community college has had multiple missons, including preparing students
for trandfer by providing the first two years of aliberd arts degree, providing vocationa education, and
offering other training programs. In addition, work-force retraining has become an increasingly important
part of community college curriculums, evidenced by theincreasing number of “reversetransfers,” sudents
who've dready earned BA'’s returning to community college to acquire additiona skills (Quinley and
Quinley 1998). While some have argued that such closetiesto the fluctuating labor market put community
colleges and students in a precarious position (Dougherty 1994), others note that it is precisely the
community college’sflexibility asan inditution which putsit in aunique and invauable position to meet the
changing needs of employers and students.

Theimportant socid functions, and other benefits such as practica skill building or preparation for transfer
which trandate into measurable economic benefits, are most often assessed in terms of the individud’s
benefits from them. However there are important benefits which accrue to society as awhole when new
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immigrantslearn or improvether English skillsor study the American system of government to preparethem
for informed citizenship, or when women and minority students have increased access to higher education.
Furthermore, as the students can attest, education does not only take place in the classroom. Individuas
share and pass on knowledge to their children, parents, friends, and co-workers.

Throughout its hundred-year history, the American community college has a so been an important source of
low-cost higher education. Its openness and accessibility have provided a point of entry for women,
minorities, and new and recent immigrantsto higher education. Many community colleges serve important
community building functions both by bringing individuds of differing backgrounds together, and by
providing the necessary educationa foundation for democratic, civil participation. While younger new
immigrants gainimportant exposureto the processes and ingtitutions of American democracy though grade-
schoolsand high-schoals, for older immigrants community collegesserveasmilar function. Inamultiracid,
multi-ethnic, multilingual community suchasNew Y ork City, therearefew placeswhich so effectively bring
together individuds of differing backgrounds.

Critics often assart that the community college isin “criss” Dougherty (1994) concludes that “strong
empirica evidence backs up the claim that its many bacca aureate aspirants are sgnificantly hindered intheir
pursuit of abachelor’s degree by the fact of entering acommunity college rather than afour-year college.
But if the crisis of the community college is clear, the solutions are less obvious’( 269). While there is
evidenceto suggest that some community college studentsrevisetheir educationa goadsdownward, thereis
aso evidencewhichindicatesthat for minority students, attending community collegeisindeed the stepping
stone to further higher education its supporters clam it to be (Hilmer 1997). However, as important as
these consderations are, a singular focus on the transfer function of community colleges continues to
obscure the multiple and important missions of community colleges and the many ways in which sudents
benefit from them.

Some critics of community colleges point to the multi- purpose community college asasign of dysfunction
and argue that one function, the libera-arts education and transfer function, should be encouraged over
others. To support only the transfer function would exclude students who may not have the immediate
ability, either academic or economic, or the desire to complete a four-year degree. To limit community
collegesto the vocationa and job-mearket training function would smilarly dosethe door to future education
for those who would seek to useit as a stepping stone, to build the necessary skillsthey lack in order to
gan entry into a four-year inditution. Vadez and Rhodes (1997) argue that community colleges should
embrace their multi-purposenessif they are to remain viable ingtitutions.
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Our interviews with students a LaGuardia and BMCC clearly demondtrate that community colleges
continue to serve the transfer function, but that often students will not necessarily complete their degrees
before moving to other schools. They aso demondtrate that students attend community colleges for many
other reasons, and that they continuoudy revise their educational plans as new pressures and/or
opportunitiesarise. Mot importantly, sudents havetold usthat they have benefitted inimportant waysfrom
attendance and that they consder their status as “drop-outs’ only temporary. Ultimately the findings
contribute to amore compl ete understanding of the various functions community colleges and demongtrate
that while there are economic benefits to atendance, there are others which, athough less eadily
quantifiable, are equaly important.

It is clear that new measures of success must be created in order to adequately reflect the missons and
functions of community colleges, but dso the very reasons why students say they attend them and the
benefitsthey say they receive. Itisasoimportant to understand that studentsarelikely to continueto drop
inand out of school as the full-time classloadsthey often must register for in order to receivefinancid aid,
become temporarily unmanageable due to increasing economic and time pressures of their everyday lives.
Importantly, even though these students have left school, they view this Status as only temporary and are
eager to return as soon as possible. Perhgps most significant, students aso fed that even their sometimes
necessaxily intermittent attendance, has benefitted them and they continueto recognize and va ue community
collegesfor their flexibility and for the access to higher education they provide.
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M ethodology

Selection of the Sample

The sample of “leavers’ was prepared by the CUNY Office of Indtitutional Analysis and Research. The
overal sample of 1130 studentswho left LaGuardiawas drawn from the 1995 cohort of studentsbased on
their first year and ®mester of enrollment. “Leavers’ are those students who were not enrolled a
LaGuardia beginning in the Spring of 1996. Students at dl levels of academic standing and number of
credits completed wereincluded. Whilethe BM CC study was produced using asamplefrom boththe 1994
and 1995 cohorts, it was determined that limiting the sample to the 1995 cohort was desirable to diminate
any possible issues arisng out the inclusion of two cohorts.

Attention was paid to ensure that our sample of leavers represented a Smilar spread of important
demographic variables such asgender, race, ethnicity, and native language among others. Idedlly moremen
than women would have been included in our sample since, dthough more women than men attend
community college, proportionally ahigher percentage of men leave school than women. However, dueto
factors limiting our ability to reach students, this was not possible.

Telephone Survey

The most recent phone number was provided for most students in the sample. The few students whose
phone numberswerenot availablewere set aside. A Samud s Center research staff person telephoned each
of the students in the sample. Each number was cdled at least three times. For some students,

considerably more attempts were made to contact them asin caseswhere we left messageswith friends or
relaives, or in caseswherewe spoketo the students but were asked to call back at another timewhich was
more convenient. Theresults of the phone cals were ether an interview or adesignation into one of three
categories: “ disconnected/wrong number”; “moved/no longer at number”; or “cal back.” Inafew cases
where the student had moved but anew number was available, an attempt was made to contact the student
at the new number. Once contacted, the students were most often willing to participate. Lessthan 1% of
the students contacted declined to participate.

Each person was asked to participate in a phone interview concerning their experience at LaGuardia, the
duration of which varied according to the respondent. Reaching students by phone proved to be adifficult
task, requiring multiple call-backs on various days and at different times of day. Roughly, 60% of the cdls
were “wrong number/disconnected,” 30% were “no answer/never home,” and 9% of thecalsresultedin
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interviews?

Students were asked to respond to a series of questions regarding their experience a LaGuardia (see
Appendix A). Theinformation wasthen coded (see Appendix B), entered into adatabase, and andyzed to
producethe satisticsin thisreport. The studentswere asked both standardi zed and open-ended questions
about their experience at LaGuardia. Questions about the “ benefits’ were phrased in such away asto be
open-ended such as, “how would you characterize your experience at LaGuardia’ or “how do you fed

your time a LaGuardia has affected you.” Interviewees who answered in generd terms were then

prompted to elaborate and to be more specific. Students were provided the opportunity to elaborate
further a any point. Specificaly open-ended questions were included to provide additiona information
about whether or not students intended to return to school, what they felt they would need in order to be
able to return and if there were any programs, classes, or other factors had been beneficial.

Due to the potentidly high numbers of ESL students and non-native speakers, where appropriate and
necessary, interviews were conducted in Spanish. For the most part those who indicated they were not
comfortable being interviewed in English were Spanish-speakers. However in afew cases, studentswere
contacted who would have preferred being interviewed in another language. At thetime, additiond foreign
language spesking interviewerswere not available and their interviews unfortunately, could not beincluded.

Data | ssues

Based on the experience of the study of leaversfrom BMCC wedid not attempt to creste arandom sample
fromthelist of leavers. Instead, an attempt was madeto contact everyone onthelistresulting in aresponse
rate of 9%, yidding 102 usable interviews. The interviews were conducted with students who had |eft
BMCC. However in acouple of cases, sudents were interviewed who had aready returned to school

during the time which had dgpsed between when the list was generated and when the student was
interviewed. These students were interviewed aong with those who had not returned to school or

% In some cases messages were |eft on answering machines or with roommates or relatives. Students who
did not respond were ultimately categorized as *“ no answer/never home.”
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transferred, and were asked to respond to the same sets of questions. Additiondly, they were asked to
consder what factors had enabled them to return.



Based ontheinformation initialy provided wewere not ableto pre-determine which sudents may haveleft
LaGuardia before the completion of asemester. However students who had failed to complete even one
semedter did not congtitute a mgjor category and they were not especiadly negative in their assessment of
LaGuardia. Ther reasonsfor leaving, Smilar to may other sudents, were largdy financid.

Profile of Respondents

The profile of respondents to our survey is, for the most part, smilar to the profile of dl leavers from
LaGuardiawho beganin 1995in termsof gender, place of birth, and type of high-school. Our samplewas
60.8% femde and 39.2% mde. The overdl sample of leavers was 58% female and 42% mae. Both
samples were slit gpproximately evenly in terms of foreign-born and U.S.-born individuds, dthough the
overal sample of leavers had 15.3% missng cases.

In terms of ethnicity, Latinos and Africanr Americanswere thetwo largest groupsin each samplefollowed
by whitesand Asans. However, our samplediffered fromtheoveral sampleof leaversinthat it had dightly
higher percentages of al ethnicitiesthough the proportions remained roughly the same. Thisismost reedily
explained that while the overal sample had 5.0% “other” and 9.4% missing, our sample had only 2.0%
“other” and no “missing” cases. The language with which students were most comfortable was difficult to
compare due to the high percentage of missing data (42.5%), from the overal sample of leavers.

It would have been dedrable to include alarger number of men in the sample because while in terms of
absolute numbers more women register and leave school than men, a higher percentage of men leave.
Unfortunately however, thiswas not possible dueto the overdl difficulty in obtaining interviews. Interms of
ethnicity, our sample is dightly different, largely due to the fact that there was a higher percentage of
individuas choosing “other” or “no answer” in the overal sample of leavers.
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Appendix A: Phone Interview

Name

Caller Date

Race/Ethnicity Country of Birth

Gender Age Married # of dependants
GPA ESL CUNY tests pass/fail R w M
First infamily to go to college Employed when began college

Phone Call Results:
____number disconnected/wrong number ___ persistent no answer/no machine/never home

____poor English ___information found out from family __ spoke to student

____declined to participate ___ registrar didn’'t provide number

CUNY Status:

______ dropped out permanently  total time in school before dropping out

___ transferred to

____ leave of absence for (how long?)

___graduated  back in/still in school

Employment/ Family Status

First in family to go to college?  Married # of dependants

Employed when began college? If not, because student?

Currently Employed (ft,pt) What type of work? if unemployed, how long/looking?
Public Assistance while at LaG? Did WEP affect your decision to stay in school?

Reason for enrolling at LaGuardia (rank order):

_ _toearnan AA degree  forafew courses  to study English __ fulfill requirement

at another school ___ to get acourse not offered at another school __ toimprove skillsfor current job/to help

getajob __ try college

__other (describe):

Reasons for leaving ( rank order):

Education related:

__ falledreadingtest __ failledwritingtest _ failed mathtest__changed major __ Not accepted in aprogram
because of low GPA __ problems with a professor or particular class  Found work too difficult
____Difficulties with English

If so, were those difficulties primarily with: speaking__ reading__ writing___ al_

Did you have access to needed English tutoring __ What is your first/native language?

M oney/Job:

___lack of money ___new job or additional work responsibilities ____increase in tuition

___ financia aid problems

Personal Problems:

___pregnancy ___moved ___ death inthe family __got married __illness___childcare ___ needed to
devote more time to children ____caring for a parent ___unstated persona problem
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Administrative Problems:

___registration __lack of/poor counseling ___ closed out of aclass___ class not offered/scheduling conflicts
problems with financial aid office

Transferred to another school:

___Wanted to live in dorms/campus atmosphere __ wanted to go to a specific program

___other school had better administrative support

Other (describe):

The Benefits of the LaGuardia Experience
Instructions: Rank order, mark down the first response as number 1, then prompt them about the other areas
marking them 2nd, 3rd etc. Write detail ed quotes below about kinds of jobs they got, how it helped them with the
kids etc. Take notes/quotes on separ ate sheet.

Money/ Job:

__getajob___ find a better job __ earn more money at the job you had ___learn new skills ____ improve
skills___discover new interests/abilities _ make new contacts

Education:

____prepare you for further study _ help or prepare you to transfer to another school
_____getyouinterested in new areas of study

Personal life:

___improved confidence/self-esteem _ helped you with your family or kids___make new friends
improved written and spoken English

Did not benefit/was not at all positive
Description:

Other Descriptive Information:
What Assistance, guidance, financial or otherwise do you feel you need to get back into school?
Do you have any plans to go to college in the future?
What do you feel you would have needed in order to stay in school?
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CUNY Status: (CUNYSTAT)

1 dropped out intends to return

2 dropped out permanently
3transferred CUNY

4 transferred non-cuny

5 leave of absence

6 graduated

7 back in/still in school
Attending full-time? (fulltime)

If aid would have been available would you have registered part-time? (part time)

lyes 2no

Registered full-time for financial aid (ftfinaid)
1lyes 2no

1lyes 2no

Employment

Were you employed when you began college? (empbeg)

1yes 2no

Wereyou employed . . . (emppt)
1 part-time because student

2 not employed because student

3 no employed

4 work not affected by student statues

Areyou currently employed? (empnow)

1 full-time 2 part-time 3 looking for work

If unemployed, are you currently looking? (looking)

lyes 2no

Reasons for Enrolling: (enroll a, enroll b, enroll c)

1to earn an AA degree

2 for afew courses

3 to study English

4 fulfill requirement at another school

5 to get a course not offered at another school

Reason for Leaving (leave a, leave b, leave c)

1 failed reading test
2 failed writing test

6 to improve skills for current job/ to help get ajob
7 try college

8 prepare to transfer

9 other

10 no second or third choice

3 failed math test
4 changed major



5 low gpa

6 not accepted in major because of low gpa
7 problems with professor or class

8 found work too difficult

9 difficulties with English

10 lack of money

11 new job/additiond responsibilities

12 increase in tuition

13 financia aid problems

14 could not find appropriate, affordable childcare
15 pregnancy

16 moved

17 death in the family

18 got married
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19illness

20 need to devote more time to children

21 caring for parent

22 unstated persona problem

23 registration

24 lack of poor counseling

25 closed out of aclass

26 class not offered /scheduling conflicts

27 problems with financial aid office

28 wanted to live in dorms/college atmosphere
29 wanted a specific program

30 other school had better administrative support
31 better faculty

32 better course offerings

33 smaller class size

34 other

35 no second or third choice

Benefits of the LaGuardia Experience (benefit a, benefit b, benefit c)

lgetajob

2 find a better job

3 earn more money at current job

4 learn new skills

5 improve skills

6 discover new interests and abilities
7 make new contacts

8 prepare for further study

9 prepare to transfer to another school

Difficulties with English (engprob)
1 speaking

2 reading

3 writing
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10 get interested in new areas of study
11 improved confidence/self esteem

12 helped with family or kids

13 make new friends

14 improved written and spoken English
15 NO BENEFT

16 no second or third choice

17 other

Did you have access to adequate English tutoring? (Tutoring)

1yes 2 no

What is your native language:

Public Assistance
Were you receiving public assistance?(public)



lyes 2no

Was WEP cause of leaving? (wep)

1yes 2no

Family

First in family to attend college? (first)
lyes 2no

Married

lyes 2no
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